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Executive Summary 

This report can be of interest for Teacher and Higher Education stakeholders and decision 
makers of different levels and contexts, researchers and teaching professionals, who share 
concerns about an updated, European perspective on training teachers as mobile 
professionals, with key competences for transnational job opportunities. Such concerns turn 
out to be interweaved with complex issues of academic transformations in the European 
Higher Education Area, as well as with national policies’ reforms in education and teacher 
training.The main aim of the EMETT project, coordinated by the University of Venice with the 
involvement of eight European academic institutions, consists in promoting a European 
innovative approach to the training of secondary teachers, which encourages exchange of 
effective practices, improves education and training quality, increases the mobility of trainees 
and faculty, and promotes joint degrees’ recognition, tackling issues of national constraints or 
differences.  A bottom-up approach to influencing national policies in Teacher Education is 
thus deployed, sensitising decision makers in a period of transition. Beneficial long-term 
effects of the project should extend to secondary school networks involved in teaching and 
observation activities during master students’ mobility. Teacher Education, a critical area in 
the Bologna process, is closely connected, nationally, with cultural, political and institutional 
concerns, reflecting widely heterogeneous features across Europe. The major Emett project 
outcome consists in an integrated, flexible curriculum for an international teaching 
qualification on master level, complying with national requirements; its workload-based 
modular components in six core areas set competences as expected outcomes, promoting 
multilingualism and intercultural understanding in future teachers and giving a key role to the 
analysis of practice.  After accreditation, the partnership consortium aims at offering a 120-
ECTS European Teacher Education joint degree, including at least one mobility semester in 
a hosting partner university. Agreements of cooperation signed by Emett partners pave the 
way for master implementation, with the involvement of two external universities (Slovakian 
university of Nitra, and Ukrainian University of IvanoFrankivsk).  Higher education institutions 
in the partnership, representing main different geographical areas in Europe, all bring 
complementary, relevant expertise and experiences: in teacher education concerning diverse 
curriculum areas and subject specialisms (i.e. Maths, Languages and Intercultural studies, 
with Cyprus, Krakow and Budapest universities), international curriculum and master courses 
development, European projects’ coordination and participation (Venice, Innsbruck and 
Vilnius universities), as well as international comparative and educational research 
(Copenhagen and Nantes universities). Project approaches and methodologies have relied 
on the reciprocal feeding of research and curriculum development, with cooperative work 
assisted by online interactive tools and environments, and a flexible juxtaposing of 
objectives, needs and contexts analysis.  The project has deployed comparative and action 
research activities and results, with mixed methods, to sustain curriculum choices towards 
shared understandings of European Teacher Education, within a framework underpinned by 
relevant theory and European recommendations. Effective project processes and outcomes 
have been ensured by coordinated evaluation, dissemination and exploitation strategies, with 
the key perspective of master implementation. Sustainability strategies for project results, in 
this respect, have envisaged supporting staff and student mobility in the master by EU-
funded programs; this includes the piloting of Emett curriculum modules within granted and 
approved Intensive Programme activities in the summer of 2010, at Lithuanian Vilnius 
University. The project’s website, in its public and restricted areas, represents a working, 
learning and training portal; the public area displays project descriptions and partnership 
information, together with project research results, dissemination and promotion information, 
documents and links (www.emett.eu). The restricted areas host moodle platforms for project 
activities and interaction, and future Intensive Programme courses. Finally, the complete 
curriculum modules description has been uploaded on a dedicated online database, allowing 
updating and future exploitment by master programme future users. 
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1. Project Objectives 

The EMETT project is concerned with the development of a European Teacher Education1 
joint master curriculum for secondary school teachers, as well as strategies and actions for 
its implementation in partner universities. It aims at contributing to the improvement of quality 
in education and training within a lifelong learning perspective, promoting the awareness and 
strengthening of a desirable European dimension in educational systems and practices. It 
supports the development of the European Higher Education Area in accordance with the 
Bologna process, by promoting the recognition of joint degrees in education, thereby 
endeavouring to work around constraints and obstacles with a bottom-up approach. Such an 
approach intends to further agreement on transnational accreditation procedures for joint 
master degrees, which lack specific regulations in Europe and therefore have to bear the 
brunt of heavy bureaucracy in different nations’ academic contexts. 
It aims at doing so in the controversial field of Teacher Education, which has been 
recognised as a critical peculiarity within the European Higher Education Area because of 
heavily culture-bound national traditions, regulations and institutions involved in value-laden 
social activities such as teaching and teacher training, resulting in wide variations in policies, 
systems and practices across European countries. The project added value has consisted in 
clarifying the links between the debate on a European profile of secondary teachers and the 
criteria for planning the Emett curriculum. In fact, project focus is on establishing the criteria 
and curriculum for an international qualification at master’s level (2nd cycle university degree) 
for secondary school teaching professionals, lending an added value to their work and 
opening up job opportunities beyond national boundaries.  The key objective consists in 
promoting understanding, agreement and convergency about an ECTS-based  teacher 
education curriculum which sets and defines teacher competences as expected outcomes,  
in line with European indications and studies. Therefore, the project aims at finding 
similarities between different Teacher Education systems in the countries involved, which are 
all undergoing changes and transformations, towards a common Teacher Education 
curriculum which can take into account national diversities as strengths rather than 
weaknesses.  
In doing so, it tackles key issues related to changing competences, needs and roles of the 
teaching profession in the knowledge society, as well as the key problem  of low teacher 
mobility in Europe, linked with the quality of education and training. As a consequence, an 
updated European profile of teaching professionals is outlined, as best suited to current 
pressing priorities in European educational realities, characterized by swift change. This aim 
is pursued by promoting the mobility of student teachers and teacher educators within the 
European master curriculum development and implementation. In the first place, this 
answers to the objective of furthering innovation and improvement of teaching and training by 
increased knowledge and exchange of effective practices in different European countries, as 
well as by the actual development and application of the Emett Teacher Education 
curriculum. This, in turn, fulfils the objective of promoting language learning, linguistic 
diversity and intercultural competences by planning focused actions in higher education and 
secondary schooling contexts. Finally, a beneficial fallout expected in the long term concerns 
cascading effects of improvement and innovation in secondary school institutions involved in 
teaching practice activities for student teachers’ mobility within the European master.  

                                            
 
1 In accordance with the project title, the terms ‘Teacher Training’ and ‘Teacher Education’ will be used 
and meant as equivalent, choosing to consider the first term as deprived of reductive connotations. 
Likewise, ‘trainee’ and ‘student teacher’, or ‘trainer’ and ‘teacher educator’, will alternatively be used 
without any difference of meaning implied. 
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2. Project Approach 

The Emett project approach for the achievement of objectives has been shaped by the 
nature of processes and contexts in a field of action – teaching and teacher training – 
characterised by complexity, with influences on multiple levels and of diverse actors. Thus 
project plans, strategies and activities have been viewed in a flexible perspective, to 
accommodate unpredictable developments, decide on alternative courses of action, and 
devise effective solutions. Firstly, it has taken into account contexts and needs analyses in 
the partnership institutions, arranging processes of research and curriculum design as 
concurrent and feeding into each other. This has seemed advisable, because of time 
pressure and tight schedules in a two-year project. Research activities, fulfilling multiple 
objectives within the project, have aimed at an understanding and comparative analysis of 
present Teacher Education systems, policies and practices in partnership contexts from 
different angles, making use of qualitative and quantitative methods and tools built to the 
purpose. As for the design of the European master’s curriculum, it has been underpinned by 
a set of cornerstone principles, which draw on European documents and theoretical 
foundations, developed by academics within the partnership. First of all, attention to 
European key recommendations and studies on teaching and teacher education has been 
reflected in the design of a modular, integrated, flexible curriculum that relies on the definition 
of teacher competences as expected outcomes, and allows for courses comparability and 
transparency by including references to ECTS equivalents for all modules. Peculiar attention 
has been given to Tuning project results, being directly concerned with harmonisation of 
Higher Education programmes at all degree levels, and comparability of curricula involving 
competence indicators for many subject areas. Moreover, the key role of intercultural and 
multilinguistic competences has been embedded in the Emett curriculum, as intertwined with 
the promotion of teacher mobility.  
The role of reflective practice for building teacher competences, overcoming the theory-
practice gap in teacher education by their reciprocal feedback,  has been considered by 
common agreement as central and interconnected with all areas of the curriculum. A critical 
approach has also led to integrating multiple visions of the teacher’s roles and functions, 
endowed with cultural connotations, into a comprehensive professional profile.   
The processes of curriculum development have involved partners in a cooperative process, 
understanding different contexts’ features, mediating between contrasting cultures and 
perspectives, working out solutions to meet peculiar needs, with flexibility mechanisms for 
the individualisation of training by elective curriculum choices. Reaching consensus on main 
curriculum framework criteria with bearings on national or institutional constraints and 
regulations has been effected with a similar approach, which has promoted awareness and 
learning processes in project participants, towards increasingly shared discourses on 
Teacher Education. These interactive processes have been furthered by the deployment of 
effective ICT tools for partners’ communication and joint work:  the project’s moodle platform 
on the project website, and a dedicated online curriculum database for development and 
updating of curriculum modules descriptions, hosted on the Austrian university’s website.  
Research activities have firstly entailed a comparative analysis of current teacher education 
curricula and practices in partners’ institutions and national systems, with information 
provided by participating universities’ academic staff. Complementary action research 
activities have involved university staff during project meetings hosted by different partner 
institutions. Observation sessions of teaching and training practices in schools and 
universities, guided by observation protocols developed to the purpose, have been followed 
by partners’ reflections and discussions. These activities have aimed at developing informed 
understandings of educational and academic realities in different cultural contexts, drawing 
conclusions for curriculum development; they have also been concerned with piloting 
observation grids, considering their future deployment as training tools in the master 
programme, with a key function for reflective practices.  
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Quantitative methodologies have also been employed to acquire a comprehensive view of 
needs and features of different training situations within the partnership, by tapping on 
trainers’ and trainees’ perspectives in the eight partners’ contexts. Questionnaires, devised 
by adjusting partners’ contributions into a consistent document by means of spiral processes, 
have been used for an online survey with access on the project website, yielding data for 
statistical analyses – concerning needs, expectations and perceptions about Teacher 
Education in a national and European perspective. The results have provided opportunities 
for comparison with curriculum characteristics, in order to guide, support or adjust major 
choices for attractiveness and relevance of the Emett master programme.  
Preparing for implementation of the European Teacher Education joint master has meant 
facing challenges due to the complex, multi-faceted nature of the task – involving concerns 
and activities of several kinds of subjects and institutions, on different scales. Also in this 
case, flexibility, pragmatism and cooperative will in the search for solutions have 
characterised the partnership approach. The Emett proposal of an innovative  Teacher 
Education joint master curriculum with European traits also aims at compliance with diverse 
contexts’ requirements.  
Audits of accreditation procedures in project partners’ contexts have soon revealed lengthy 
and burdensome bureaucratic implications on national and local institutional levels, as well 
as political matters within academic institutions. A painstaking process of consultation and 
negotiation within the partnership during curriculum development, in order to accommodate 
diverse needs and regulations, has been complemented by actions aimed at sensitising key 
decision makers, by individual partners on local and national scales, as well as by joint public 
events of project dissemination and promotion. Moreover, the partnership has deployed 
adaptive strategies to revise and cyclically update decisions as well as accomplished work, 
with an eye to uncertain reform scenarios of Teacher Education and Higher Education, in a 
state of transition across different national contexts.  
Devising mechanisms for student teachers’ and trainers’ mobility within the European master 
programme has implied audits of relevant staff expertise and specialisms in the partnership, 
especially for innovative European modules, delivered in English or other foreign languages. 
Sustainability issues for mobility have entailed exploring and exploiting relevant European 
projects opportunities for funding staff and student teachers moving between partner 
universities, taking into account specific constraints for trainees in different national contexts. 
The setup of a school network, for the provision of trainees’ key formative and professional 
experiences in foreign school institutions during the mobility semester, has involved partners’ 
project presentations in local contexts, individually and as a partnership during action 
research activities and school visits. Contacts with schools’ management and staff, 
coordinated by the Lithuanian partner, were also aimed at developing agreed guidelines on 
features of trainees’ activities in schools within the mobility experience.   
Consideration has also been given to legal issues for joint master implementation, which 
have key implications for the actual start of specific actions, given local constraints; features 
and functions of a transnational consortium for the joint master implementation and 
management have therefore been established, within an agreed Quality Assurance 
framework.    
The complexity of issues involved in the project have highlighted the crucial relevance of 
partners’ effective communication, interaction and collaborative work on a regular basis, 
often in distance mode, within tight time schedules. Online interactive working spaces have 
thus been provided by the coordinating institution on the project website, to fulfil this purpose 
- a dedicated moodle platform for communication and processing of documents and 
resources, as well as forum interaction.  
Project monitoring and self-evaluation processes have been considered as key in such a 
scenario, with a view to improvement of project work effectiveness in pursuing aims and 
goals. Partners have been involved in taking responsibility for meeting deadlines or 
objectives and fulfilling tasks, by regular self-evaluation activities collectively discussed and 
integrated by feedbacks of the external evaluator.   
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Dissemination, promotion, sustainability of project actions and outcomes have been taken 
into account as fundamental for project effectiveness, involving interconnected activities 
coordinated by the Cypriot, Hungarian and Polish universities. The dissemination plan has 
considered project objectives, target groups and suitable strategies on different scales, 
allowing for adjustments in progress according to project developments and solutions. It has 
actively engaged all partners in a variety of activities targeted at different stakeholders – 
academics, teaching professionals, political decision makers, stakeholders in education, 
European networks – deploying multiple strategies and methods: conference presentations 
and proceedings, several kinds of publications with different distribution scales and modes, 
seminars and workshops, promotion materials in paper and electronic format, 
recommendations to national and European decision makers, project results and products 
made available on the project website public page (www.emett.eu), with links to partner 
universities’ websites and parallel European projects. 
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3. Project Outcomes & Results 

The overall project aims have been concerned with stimulating comparative research and 
innovation concerning Teacher Education practices in European countries, developing 
agreed criteria for an international qualification at master’s level for European teachers as 
mobile professionals. They have been achieved by means of multiple strategies and actions, 
which in turn have resulted in a significant amount and variety of outcomes, sometimes 
exceeding what planned. Project results can be described according to the following aspects: 
achievement of key objectives; project products, research results, recommendations and 
final documents; dissemination and valorisation of project work and outcomes, including the 
promotion of needed awareness in policy and decision makers; participants’ understandings, 
learning and professional experiences. 
Firstly, partnership universities’ cooperative work in meetings and project activities, as well 
as intensive interaction in a distance mode, have promoted valuable exchange of knowledge 
in curriculum research and expertise in teacher training, together with increased 
understanding and awareness of the potential in a shared discourse on European Teacher 
Education, looking beyond deeply ingrained national traditions’ boundaries - one of the 
desired objectives and benefits of the project.  
A relevant project achievement can definitely be found in the finalisation of the Emett 
European Teacher Education Master curriculum amounting to 120 ECTS, which includes 
details on expected general and specific teacher competences, core areas structure and 
module descriptions, as well as individualisation options. Agreed criteria concerning entry 
and exit requirements, assessment and evaluation system, as well as guidelines for mobility 
mechanisms and features, complement the curriculum description; they make references to 
a parallel Quality Assurance Framework final document, which defines required steps for 
Emett master setup, management and coordination. The final curriculum product intends to 
integrate innovative, European features while adjusting to the requirements of different 
national contexts; it ensures European transparency and comparability of curriculum 
modules by setting competences as expected outcomes, and ECTS (European Credit 
Transfer System) specifications of an academic qualification  aiming at recognition and 
equivalence in each university’s master program, thus offering enhanced job opportunities to 
European secondary school teachers.  

Emett curriculum structure and features, like curriculum development interactive processes 
described before, reflect a flexible and generative approach, which can best be represented 
by a fractal visual metaphor (Figure 1). Fractal geometry recalls ecological, cultural 
perspectives on knowledge  as suitable ways for understanding complex, living systems, in 
that it appears analogous to the flexibility of life. The fractal representation of EMETT 
curriculum can well convey the complexity of a structure which results from the intertwining of 
cultural identities, individual and collective knowledge, as self-similar aspects of the same 
phenomenon, characterised by  permeability and interdependence of elements. 

Emett curriculum flexibility offers possibilities of adjustments to time and space variables in 
contexts and situations, allowing for the individualization and personalization of studies – of 
the utmost relevance for effective adult education. Integration represents the rationale and 
organizing principle of curriculum structure and delivery, since it goes hand in hand with the 
aim of bridging the theory-practice gap, widely recognized as a priority in teacher education, 
as far as learning-training contexts, roles, contents and pedagogies are concerned. As a 
consequence, the curriculum pillars of theory, research and teaching are linked by means of 
reflexive axes, concerned with teaching practice group analysis. The awareness of significant 
connections between content knowledge and pedagogical content knowledge has also led to 
the decision of integrating subject studies with subject didactics, within the same core area of 
the curriculum.  
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Figure 1 – A fractal representation of Emett curric ulum 
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readings for key core areas of the curriculum, have been available for partners’ work on a 
dedicated curriculum database, and will be of fundamental value for the setup, management 
and delivery of the first master edition, allowing updating and downloading of curriculum 
contents, for the use of future staff and students in the master. 
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Figure 2 – Emett curriculum structure: core areas a nd modules 2 

 

                                            
 
2 Modules in bold are compulsory; modules in italics are elective, among which to choose in order to 
reach the required minimum ECTS amount per core area (see Figure 1). 
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Project research results, developed and coordinated by the University of Nantes, underpin 
and support curriculum decisions, representing another major achievement. The comparative 
analysis of partners’ teacher education policies and practices, as well as the action research 
observation report, provide updated, complementary perspectives on current national 
systems and realities of teaching and teacher training in partnership countries. As such, they 
have been of use for building a common Teacher Education discourse, highlighting common 
features across different contexts, and relevant peculiarities, to be taken into account for 
curriculum development. Both the comparative analysis, comprehensive and strong on 
description and information, and the related synthetic overview – translated into the 
partnership languages – can be extremely useful as reference documents and tools for 
European Teacher Education professionals, researchers and academics, stakeholders and 
(last but not least) teachers. They represent instances of dissemination output, available on 
the public page of the project website.  

The statistical analysis results, concerning the perceptions of main Teacher Education actors 
(597 trainees and 229 trainers from the eight partnership countries), are of relevance in 
upholding curriculum choices and options, or suggesting future challenges. They can be of 
particular interest in that they offer perspectives not only on student teachers’ priorities and 
perceptions about teaching and their own training, but also on expectations about European 
Teacher Education. Although national samples are not representative for all subject 
specialisms, results can give indications about common trends, as well as national or subject 
specialism peculiarities. As far as the European dimension of Teacher Education is 
concerned, of foremost importance in the Emett master curriculum, survey respondents show 
contrasting attitudes, displaying differences according to nation as well as role (trainees or 
trainers).3 This appears from mixed opinions on the importance of developing intercultural 
and multilinguistic competences by means of ‘cultural immersion’ abroad (e.g. Figure 3 for 
multilinguistic mastery). A closer understanding of answers should take into account trainees’ 
constraints and requirements in specific national contexts – for instance, trainees’ reluctance 
about ‘cultural immersion’ abroad could be explained by their engagements in lengthy, 
compulsory teaching practice during training, making such mobility experiences appear 
problematic. 

In fact, predominantly positive views can be noted, in trainees and trainers alike, on the need 
to introduce geographical mobility in initial (and in-service) teacher training(Figure 4); also, 
both groups highly agree on the need to develop learners’ understanding of cultural 
differences between foreign countries and their own (Figure 5).  

These instances underline complex issues related to promoting teacher mobility as linked 
with multilinguistic and intercultural competence development – involving different national 
traditions and constraints, between aspirations and everyday priorities and realities. The 
main findings of this survey have been presented and discussed in international 
dissemination conferences, and will be further developed and commented upon in future 
publications.  

 

                                            
 
3 Statistical analysis of data for this section of the questionnaire survey was developed by Vilnius 
University, together with Nantes University. 
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Figure 3 - Developing Foreign language competences abroad (Trainees) 
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     Figure 4 – Geographical mobility in Initial Teacher Training  (trainees and trainers)  
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According to the flexible, pragmatic project approach which has taken stock of national 
constraints, policy changes, uncertain reform outcomes over the two project years and 
worked out needed adjustments towards master implementation, significant steps have been 
taken as regards several sets of implications and actors concerned, on different levels. 
Sustainability strategies for student and staff mobility  within the first master edition, have 
been planned and developed along the project lifespan; applications for European 
programmes funding are being finalised, according to updated master implementation plans 
following reforms of Teacher Education and Higher Education, in progress within partners’ 
national contexts. Likewise, key criteria and steps have been finalised for the features and 
organisation of the mobility experiences of student teachers in school institutions of the host 
country, as fundamental components of the semester abroad. The setup of an international 
school network has been worked out, to be embedded in the sustainability strategy for 
mobility; contacts and commitments with key staff and management in selected school 
institutions in all partners’ contexts have been effected, guidelines for teaching practice 
activities and assessment in mobility have been finalised in documents, training tools tested 
and discussed (i.e. an observation grid for teaching, piloted by Emett project participants 
during action research observation activities).  

Implementation steps have gained important achievements. In fact, not only have partnership 
agreements of scientific cooperation been signed; what’s more significant, two external 
universities have shown their interest in future master implementation by agreement signing 
(Nitra University, Slovakia; PreCarpathian University of Ivanofrankivsk, Ukraine).  

Recognising the complexity, length and bureaucratic challenges of multiple accreditations for 
an innovative master like the Emett one, the project partners have pursued the aim of 
modernising administrative procedures for the recognition of a joint degree, which lacks 
specific legislation in national contexts. This has been effected in different ways – by a 
‘bottom-up’ approach, making negotiations and inroads into the task of formal recognition 
within respective institutions, as well as promoting policy makers’ consciousness about joint 
master challenges, with several actions and public events on different levels. Such 
communication activity has represented one strand of an awareness-raising campaign to 
sensitise a wide range of agencies concerned with Teacher Education and Higher Education, 
publicising project proposals, results and recommendations by employing diverse means and 
tools – among which, official documents translated into partnership languages, sent to 
national stakeholders and available on the project website. Public discussion of project 
processes, approaches and research results has been promoted by exploiting the 
opportunities of diverse, numerous avenues of dissemination involving different scales and 
products, and targeting multiple audiences – decision makers, politicians, academics, 
stakeholders in teacher education and school institutions, professional associations, 
education authorities. Among the significant variety and wealth of initiatives undertaken with 
the involvement of all partners, highlights to be recalled are the presentations and 
publications for international conferences, such as those of ATEE (Association of Teacher 
Educators in Europe) in 2008 and 2009, as well as the dissemination conference of LifeLong 
Learning Joint Programs in Teacher Education, organised by five European projects (Emett, 
Jocite, Jomite, Sprite, Eteps), at the University of Prague in September 2009, and the 
project’s public dissemination events of Budapest and Venice with national stakeholders, in 
April and May 2009. Promotional materials about the project (leaflets and posters) were also 
distributed in these circumstances; their translated versions are ready for use in national 
contexts, to further master students’ recruitment processes.  

The key features, functions and potentialities of the project website, in its public pages and 
dedicated moodle platforms, definitely represent an asset of the project, for several uses and 
ends related to processes, products, and future project developments. Not only has it played 
a fundamental role for project activities, interaction, cooperation and information exchange 
within the partnership; it has been used as a developmental tool for exploring and 
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disseminating project ideas and outcomes, also giving updates on project public events. As 
such, the public page displays key project research results and proposals, dissemination 
conferences presentations, promotion materials, as well as links to the webpages of partner 
universities and parallel European projects on Teacher Education.  A forward-looking 
perspective towards project exploitation is shown by the setup of an additional interactive 
moodle platform dedicated to the Intensive Programme courses piloting Emett master 
curriculum modules, officially granted and planned for July 2010. 
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4. Partnerships 

The European added value of the Emett project transnational partnership is clearly reflected 
in project processes and outcomes, testifying benefits deriving from the meeting and 
interweaving of cultural traditions and perspectives on teaching and Teacher Education, with 
creative and innovative developments.  
Firstly, a valuable asset consists in the partnership representation of different geographical 
areas – Eastern European countries recently joining the EU are represented by the three 
universities of Budapest, Krakow and Vilnius; one Nordic country, Denmark (Aarhus 
University of Copenhagen) can be juxtaposed with a Southern one, Cyprus (Cyprus 
University, Nicosia); the partnership is completed by three countries of longer standing in the 
EU – Austria (Innsbruck’s Pädagogische Hochschule Tirol), France (Nantes University) and 
Italy (University Ca’ Foscari, Venice). Apart from English as a vehicular language in the 
project, French and German are represented as major European languages, within a 
partnership of most countries with less spoken or minor languages.  
As far as project development and outcomes are concerned, the curriculum product mirrors 
the patient, progressive work of building up shared visions of teaching and teacher training, 
mediating between diverse curriculum traditions – the Didaktik tradition typical of Nordic 
countries, the functional outlook generally associated with the Anglo-American tradition, as 
well as Italian and French shared visions about the key role of theory-practice integration by 
means of practice analysis.  
Likewise, research activities have first stimulated negotiations of meanings in discussions on 
educational research methods and instruments, then promoted understandings and first-
hand experiences of widely different educational, academic and professional realities. 
Finally, the development and sharing of research results – such as the comparative analysis 
of Teacher Education national features, the questionnaire survey or the observation action 
research report - have strengthened awareness and knowledge about valuable peculiarities 
of practices, as well as common priorities or concerns.  
Precious experience has been acquired by the staff involved in eight partner universities, as 
regards cooperative work, self-monitoring and shared management in a transnational team. 
All these people have been involved in distance and presence interactions, discussions and 
meetings, liaising and working intensively towards shared objectives. Partners’ final 
evaluation comments have expressed acknowledgement and satisfaction about these project 
fallouts on a professional and personal level, as opportunities for intercultural understanding 
and language awareness, mirroring key characteristics of the Emett curriculum, with a view 
to the development of a European, mobile teacher profile. Another interesting aspect in the 
partnership, deriving from contacts between diverse cultures, has concerned different 
attitudes of partners about meeting discipline in working sessions, which have developed into 
increased mutual understanding and effectiveness of interactions. Increased consciousness 
of multilingual issues in international project work has been generated by the processing and 
sharing of translated research tools and project official documents into eight different 
languages. 
The interactive and collaborative processes occurring within and between the partnership 
universities have significantly promoted the sharing and creation of new knowledge, 
understanding and awareness of desirable key features of European Teacher Education. 
This is to have fallouts for future developments in Teacher Education practices within each 
institution and, it is hoped, on the level of national policies. 
As far as peculiar assets and excellencies of partner universities and staff expertise are 
concerned, complementary features, interests and strengths can be noticed. Different subject 
area specialisms are represented by universities’ staff belonging to departments of Maths 
(Cyprus), Foreign Languages or Philology (Hungary, Lithuania, Poland), Educational Studies 
(Austria, Denmark, France, Hungary, Italy) - which has allowed informed discussions of 
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subject studies or curriculum peculiarities in different areas, by staff involved in Teacher 
Education research and provision for years.  
Both the Italian leading institution, University Ca’ Foscari of Venice, and the Austrian 
university  (Innsbruck’s Pädagogische Hochschule Tirol)  have relied on wide experiences of 
coordination and engagement in international projects about teaching and training, 
curriculum development and master degrees’ implementation within the Bologna process. 
Likewise, Cyprus University, as well as the Lithuanian and Polish institutions – Vilnius 
University and Jagiellonian University of Krakow – have contributed their precious expertise 
from previous participations in European and international projects. The University of Nantes 
has played a key role for research and curriculum development, drawing on the extensive 
knowledge, scholarly work and expertise of its staff, working in research centres focused on 
teaching, learning, professional competences and  practice analysis. The Danish University 
of Aarhus School of Education, strong in international comparative research on educational 
systems and policies, has offered relevant expertise in order to develop the new curriculum 
design. The Hungarian partner university - University Eötvös Loránd, Budapest – has 
involved departments of subject specialisms as well as educational studies; together with the 
Lithuanian and Polish institutions, it has given key informed contributions to the development 
of intercultural and multilinguistic areas in the curriculum.  
Benefits for the partnership have come from the liaising and contacts with parallel European 
LifeLong Learning projects partnerships, such as the Jocite-Jomite-Sprite group led by the 
University of Groningen, likewise concerned with the development of a Joint Master Teacher 
Education Curriculum. Website links and exchanges of information, established in the first 
project year, have then developed in the sharing of experiences and issues within the 2009 
Joint Dissemination Conference in Prague, which allowed an international arena for 
discussion and presentation of projects’ achievements, solutions and challenges before an 
audience of politicians, policy and decision makers, Teacher Education professionals and 
academics. Interesting opportunities for further collaboration in other European projects have 
been explored and related applications have been submitted.  
Moreover, the involvement of two external universities, the Slovakian University of Nitra and 
the Ukrainian Pre-Carpathian University of Ivanofrankivsk signing agreements of scientific 
cooperation with Emett partnership universities, represents an achievement of the project, 
boding well for future project developments. 
Among the wide variety of teacher education stakeholders concerned with project outcomes, 
teachers and school institutions in partner universities’ local contexts (representing Emett 
master’s school network for teacher mobility) have developed contacts, discussions and 
arrangements with partner universities’ staff, regarding project activities and teaching 
practice guidelines, thus furthering mutual informed understanding and collaboration 
between the academic and professional worlds, for educational improvement and innovation.  
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5. Plans for the Future 

Emett project results can be said to include products, methods and experiences, as well as 
policy lessons and European cooperation. Both direct and indirect project results have 
regularly been considered throughout the project as linked with their valorisation potential, 
within dissemination and exploitation strategies. 
Comparative studies and research reports, innovative curricula and training modules with 
guidance materials, conferences, cultural events and seminars definitely represent direct 
project products; they are also linked with ICT-assisted methods for cooperation processes, 
exchanges of ideas and good practice by online interactive environments, as well as with 
experiences of project work management and action research visits in partnership contexts.  
Policy lessons and European cooperation also represent indirect project results, and relevant 
initiatives have been taken to sensitise decision and policy makers in the field of Higher 
Education and Teacher Education about innovations and bureaucratic challenges of the 
Emett joint master for European teachers, so as to feed back and inform policy making. 
Likewise, the extension of the Emett European partnership to new, also non-EU prospective 
members has been pursued and achieved with written agreements of scientific cooperation. 
The dissemination plan has provided structured opportunities in terms of times, actors, target 
groups, budget, strategies and tools, in order to give visibility to all project outcomes before 
as wide and varied audiences as possible, on local, national and international levels. It will 
stretch planned activities beyond the project lifespan, including contributions in international 
peer-reviewed journals, and a volume publication of articles dedicated to the project, 
presenting theoretical background and rationale as well as relevant research results. It 
includes, as a matter of course, the continuation of the master’s official diploma promotion 
campaign on local and national levels, by means of planned project promotion materials, as 
well as yearly seminars to promote further widening of the transnational partnership.  
Exploitation of project results is first of all concerned with the implementation of the Emett 
joint master curriculum and official programme start, after project end – which implies 
mainstreaming as well as multiplication processes. The official setup of the partnership 
consortium for the Emett master management, in accordance with the developed Quality 
Assurance Framework following European recommendations, can rely on written 
agreements of cooperation signed by almost all partner universities. Such agreements are 
fundamental for accreditation processes, under way in a group of partner universities.  

A comprehensive sustainability strategy for promoting student teachers’ and academic staff 
mobility related to the Emett master has been worked on throughout the project, considering 
opportunities offered by European programmes. The mobility semester of student teachers, 
as well as the exchange of teaching academic staff according to master delivery plans, is to 
be funded by Erasmus Higher Education bilateral cooperation agreements between partner 
universities involved. Applying for a Comenius multilateral project, involving academic and 
secondary schooling institutions for short-term mobility of master students, has been planned 
and project features agreed on; it is foreseen in accordance with master implementation 
schedules and deadlines, and specific requirements. A network of secondary schools in all 
partners’ contexts has been set, ready to be activated for the organisation and support of 
observation, teaching and training experiences of master students.  
 
A significant achievement of the project, which directly concerns project exploitation 
strategies sustaining short-term mobility, is represented by the approval of a granted 
Intensive Programme by the Lithuanian National Agency. Planned and organised by the 
hosting University of Vilnius, the two-week Intensive Programme, entitled “Modernisation of 
Europe by innovating Teacher Training”, consists of activities that will take place in July 
2010, involving Emett partners’ academic staff and students. This will represent an excellent 
opportunity for piloting Emett master key curriculum modules – putting intercultural and 
multilinguistic studies centre stage, trying out delivery strategies and tools, and developing 
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relevant programme output for use within master studies. In the future, Intensive Programme 
applications by Emett partners, on a rotation principle, can represent opportunities for master 
summer school activities and individualisation of training according to students’ needs.  
A dedicated online interactive environment, already set up on the project website, will host 
course materials and assignments, as well as spaces for information and communication 
between participants, trialling and modelling future delivery options of the master, among 
which there is blended learning. The Emett project website is thus developing into an actual 
web portal, effectively maximising project impact, as well as displaying connections and 
potentialities for further exploitation of project results.  
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6. Contribution to EU policies 

The Emett project has addressed strategic issues related to Lisbon Education and Training 
Progress Indicators and Key competences, linked with Lifelong Learning horizontal and 
complementary policies; it has targeted several interconnected objectives in multiple ways.  
Project focus on professional mobility, language learning, intercultural understanding and 
transversal competences is intertwined with cooperation and policy development within 
European recommendations (from the Bologna Declaration onwards) about the building of a 
European Higher Education Area, as Emett’s major product is a Teacher Education Master 
curriculum for an international joint degree qualification. 
Promoting inward and outward mobility of teachers, trainers and Erasmus students is a key 
feature of Emett project and joint master’s curriculum; in the short term, mobility has involved 
academics and trainers of all partner universities, performing action research activities in 
different national training contexts, thereby gaining relevant insights and understanding for 
training improvement. After master programme start, sharing of effective practices and 
innovation will be furthered by staff exchange mechanisms, on the basis of partners’ 
expertise and delivery needs, in particular for ‘European’, innovative curriculum areas dealing 
with interculturalism and multilinguistic mastery.  
The mobility priority objective has been recently highlighted in European recommendations 
and studies as a critical issue, with particular concerns about low mobility of European 
teachers if compared with other professionals (Green Paper, 2009; Strategic objectives 
2009-2020, 12.5.2009; Eurydice, 2009). Lifelong learning priorities for the period 2009-2011, 
in fact, stress the intention of extending mobility benchmarks to include training and teacher 
mobility. Student teachers’ mobility is set as compulsory for at least a semester in the Emett 
master programme, to be sustained by Erasmus bilateral agreements as well as Comenius 
Multilateral Projects, thus indirectly promoting improvement of teaching quality in schools.  
Mobility activities envisage experiences of cultural and linguistic full immersion, including 
learning the host country language and teaching practice activities in local schools. 
Communication in foreign languages is also enhanced by ‘European’ curriculum modules 
delivery, foreseen in English or other major European languages.  
The Emett master programme develops and represents a European training arena furthering 
cultural and linguistic diversity, as well as promoting key intercultural and multilinguistic 
competences in future teachers as adaptive experts and lifelong learners. Students 
accepting this challenge are willing to understand, learn from and interact with citizens from 
other cultures. This requires attitudes of reflection and self-analysis, bound to ensure 
permanent improvement and interpersonal skills in multicultural environments. Thus, 
master’s students, by means of their mobility experiences, will become committed agents in 
supporting cultural and linguistic diversity throughout their teaching careers. 
Complementarity with Key Activities can be underlined - concerning promotion of language 
learning and linguistic diversity, as well as support of policy development and cooperation 
regarding Bologna and Copenhagen processes. The Emett project promotes the 
implementation of a master’s programme covering a complete cycle of study, leading to a 
recognised joint qualification, awarded by partnership universities involved in master delivery 
and mobility.  It also aims at furthering modernisation and convergency processes about 
transnational joint degree recognition in Europe.  
Finally, comparative studies within the project, deployed for curriculum development and 
cross-cultural understanding, towards a European shared perspective on teacher training, 
are bound to have spinoffs in further projects of European cooperation, which are being 
discussed. Comenius and Intensive Programme projects embedded in Emett master 
programme implementation  are bound to promote productive synergies between secondary 
and tertiary education systems, by facilitating contacts between academics and 
professionals. 
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The European document Improving the Quality of Teacher Education (2007) highlights major 
issues of teacher education in Europe:  

• the complex role of teachers as mediators between pupils and a rapidly 
evolving world 

• the importance of competences for employment and the need to adapt 
education and training to new competence requirements 

• the need for a reform of education systems as efficient and equitable 
• the necessity of ensuring attractiveness and high quality standards for 

education and training 
• the quality of teaching (motivation, skills and competences) as a key factor for 

pupil performance 
• the need for a culture of reflective practice and research within the teaching 

profession, viewed within a lifelong learning perspective 
• the need for a European Union framework strategy for multilingualism 
• the professional mobility of teachers within a European legal framework, with 

the recognition of professional qualifications 
• a lack of continuity and consistency between different elements of teacher 

education in member states. 
The Emett project has been engaged in addressing most of these aspects, focusing on key 
features for an updated profile of the European teaching professional -  intercultural 
understanding, multilinguistic mastery and mobility. 

So far, these are Emett project’s concrete contributions to the discussion and development of 
guidelines for a European dimension in Teacher Education. However, the future in this area 
is concerned with two key nodes: the link between initial training and recruitment according 
to national systems and rules, as well as the overcoming of an academically bound approach 
to teacher training, as actual conditions for promoting a real integration between the initial 
and continuing education of teachers.  





 

 

 
 
 
 
  


